Abstract
Introduction
Teachers' and administrators' perceptions of students can be a factor in a schools' culture and climate: The more open the climate of the school, the less alienated students tend to be (Berg & Cornell 2016; Hoy, 2008, p.1) . Meaningful school improvement begins with cultural change, and cultural change begins with the school leader. Ebonics speaking students have a dialect dilemma-they must choose between a dialect that leads to economic and professional success, or the dialect they speak with family and friends and within their community (Godley & Minnici, 2008) . Many educators perceive Ebonics as inferior to Standard English, linguistically awkward and operating under a faulty grammar system (Ray,1995) . The climate of negative attitude toward dialect can be significant. Four hundred years after Africans were forced to the Americas, language discrimination still exists. Studies have demonstrated that dialect can affect behavior, perception, and expectation.
Procedures
The methodological procedures used were the selection of the instrument, the selection of schools, the selection of subjects, the gathering of data, and the analysis of the data. The principals' demographic profiles were used to sort data in reference to each principal's ethnicity, principal's age, gender, and categories germane to the school climate. To triangulate data, the literature review sources were examined.
Sample Population
A volunteer sample of school principals in Houston was used for this study. Forty-four principals responded.
Data Analysis
The research questions that led the analysis of data are: 1) What perceptions did Houston school principals have concerning the use of Black Vernacular English by students in an academic setting? 2) What expectations did Houston school principals have concerning the use of Standard American English by students in an academic setting? From the data collected, trends surfaced and significant results concerning perceptions and expectations were obtained. This data allowed the researcher to study the principals, individually, in groups, and in aggregate. The researcher tallied and coded principals' attitudes based on the AAETAS. Because the test had 23 positive statements, 23 negative ones, and statements that pertained to multicultural acceptance, the researcher was able to immediately quantify and qualify data. The Likert-scale AAETAS and the Principal's Profile Form assisted in the process of finding relationships among data. Coded data were used to focus on qualitative relationships/outcomes and perceptions, not for specific numerical outcomes claiming empirical proof of attitudes. The following were contrasted for possible qualitative relationships: 1) principal's age, 2) administrator's ethnicity/race, and 3) gender of administrator, along with 4 additional categories.
Principals' attitudes toward AAVE
The researcher was most concerned with the responses germane to attitudes towards AAVE. The overall mean score for principals was 133.14. See the following figures for principals' attitudes toward AAVE. (n=0) (n=0) (n=24) (n=0) (n=8) (n=12) (n=0) Figure 2 . AAVE Acceptance by Principal's Race/Ethnicity (n=44)
African American principals had a mean score of 133.83 had a more positive perception of AAVE than White principals with a mean of 123.83. Latino/Latina principals' had a mean score much higher than both at 145. Females were much more likely to show a more positive attitude to AAVE than males. The mean score for women was 133.5 and the scores for men totaled 132.7.
(n=12) (n=12) (n=8) (n=12) Figure 4 . AAVE Acceptance by Principals' Home Language (n=44) With home language and AAVE acceptance, principals who spoke another language or another English dialect were the most favorable towards AAVE speakers. Their mean score was 142.17. Principals who spoke AAVE/Ebonics most of the time in the home posted a mean score of 138.17. Principals speaking Standard English and AAVE scored 128.75. Principals speaking Standard English most of the time had the lowest mean score of 122.
(n=12) (n=28) (n=4) Figure 5 . AAVE Acceptance by School Enrollment Size (n=44) Principals in schools with student enrollment of 1-499 had an average attitude score of 136.17. Principals in schools with up to 500-999 students had an average attitude score of 131.36. Principals in schools with 1000-1499 students had an average attitude score of 136.5. Their acceptance was the highest. The mean score for all administrators was 133.14.
Final Reflections and Conclusions
Overall, the findings in this study display evidence that most principals provide responses that show a neutral to mildly favorable perception of AAVE, and neutral to mildly positive expectations for students who use AAVE. Houston school principals view AAVE mildly positively, as reflected in the charts and instrument statement tallies noted above. However, there are selected categories and individual regions that show negative attitudes that may depict a lack of understanding, disagreement with, or ambivalence toward AAVE.
The data in this study showed that the majority of principals were mildly positive toward AAVE. This was not consistent for all 44 participants. There were 4 who responded with an attitude considered deficit or negative according to the designers of the AAETAS. The principals did imply that code-switching was preferred to speaking AAVE all the time by their responses to the prompt -African Americans need to know both standard and Black English in order to survive in America.‖ Twenty-eight principals agreed to this statement while only 12 disagreed. -Code-switching is the use of 2 or more linguistic varieties in the same conversation or interaction‖ (Myers-Scotton & Ury, 1977) . It is not random or meaningless. It has a role and function, often used as a key to communication (Greene and Walker, 2004) .
Discussion of Research Findings
Nine percent of principals in this study indicated that the dialect could be harmful to one's academic career, andtheyperceivedAAVEasadialecttheywouldmildlypreferstudentsnotuse.Accordingtotheinstrument, a score at or less than 120 was considered -Deficit,‖ or a strong negative attitude towards AAVE. Scores between 120 and 139 were considered -Difference,‖ which meant that principals viewed AAVE as different and not negative. Raw scores of 140 and above were considered -Excellence,‖ or a strong positive attitude towards AAVE. Because this is a qualitative study, the principals' affirmative and negative responses have been carefully described below. Scores in the top 20%, above 138, were deemed as more favorable. Although all languages should be accepted and considered equal, the reality is that Standard American English is what is expected by society (Isenbarger, 2006, p.127) . Redd and Webb (2005) discuss five methods used to teach AAVE speakers. The traditional approach focuses on immersing students in SAE, forbidding home/dialect language use, and explicitly teaching grammar. Second, the dialect approach is a modification of the traditional approach and borrows teaching strategies from English as a Second Language, while allowing code-switching (the ability to change or switch dialects depending on the situation, also known as bidialectism). Third, the dialect awareness approach is inspired by the idea that all forms of English are dialects and there should be no language prejudice; learning about all forms of English will add value to them. Fourth, the culturally appropriate approach centers on African American culture and uses Afrocentric resources, materials, content, etc. The fifth option is the bridge approach, which offers all students an opportunity to use their own language before transitioning to SAE, the U.S. standard for academic and professional writing (Redd and Webb, 2005, p.133) . AAVE codeswitching pedagogy also can show similarities to second language learner strategies and contextual realities (Valenciano, 1999; Fernandez, Valenciano & Garcia, 2013; Montes, 2018) . The findings show that some principals have an aversion to African American Vernacular English according to the AAETAS. The researcher suggests that principals communicate with their teachers on how to instruct students on when to use Standard American English instead of AAVE. Administrators who have respect for students' language backgrounds will know that SAE may be the preferred dialect in professional settings, but they should respect the student's dialect as well. Each child brings their own personality and culture to school. Delpit says, -children have the right to their own language‖ (p.291, 1988) . Administrators should embrace this right and share the respect for student culture, while ensuring that teachers promote SAE for the business world. Isenbarger states, -I believe in teaching the individual child, and tailoring instruction to his or her needs‖ (Isenbarger, p.130, 2006) . The building leader has to expect and should deliver a value additive model. This is imperative for principals be-cause school climate and tone start with the building leader. Principals should prepare to lead teachers in code-switching training. Because some students do not speak standard American English in school, building principals can instruct their teachers to be sensitive to dialects, while maintaining a Standard English benchmark. The Stanford Center for Research and Development Center study compared the attitudes toward AAVE of in-service teachers in four cities (Trenton, NJ; New York, NY; Palo Alto, CA; and Miami, FL), using the AAETAS instrument (Hoover et al., 1977 This study offers a view of principals' attitudes concerning AAVE in the Houston metropolitan area. This study's examination of principals' attitudes can be particularly helpful, given that the AAETAS has been previously administered more to pre-service and in-service teachers than to building leaders. Professional practices can be enhanced through professional development workshops focusing on AAVE. Building principals who become aware of their expectations and perceptions of AAVE may be able to assist their faculty with strategies on how to develop a school climate that cultivates dialectic awareness and the bridge approach to teaching students Standard American English. A principal, who shows respect for AAVE and its speakers, can gain the confidence to share methods on dialect code-switching in school, business, and casual environments. African American Vernacular English must be perceived as a valid, and respected dialect. However, teachers, principals, and parents alike must ensure that children are able to code-switch for the professional, business, academic, and mainstream English environments, so that opportunity exclusion doesn't become a factor.
